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Ths paper presents developswntal charts detailing the 
needs and patterns of very young visually inpaired children. Five age 
levels are considered (0-6 awnths, 6-12 aonths, 1-.2S years, 2 .5-4 

fears, and 6-5 years) «ithin the contest of auditory awareness, body 
■age, developSMSt of Meaningful language, tactual awareness and 
■anipulative <;'<ills, visual awareness, and loc^wtion and 
pre-orientatioa. Additional considerations noted include the need for 
extra early handling, the iiqportance of encouraging exploration 
■annerisas, eating skills, toilet training, descriptive teminology, 
and the steps in proiMting reading awareness. (CL) 
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BITBCDUCSZai 



«l« aa awarmeaa and foundation adnllar to that of 

of cooaon actt»ltlaa that do not dapand upon rialon to ppoawta 
coBiprehanalQn, catigorlaatlon and oc im ni n l nation . 

I— rnlng la tha product of oaanlagfttl ajcparlancea. Tha artaat 

to J[rStalcaa placa ia i«0^«*,^,!Sr'^ 
tha laiiTlduaaJaabllitiaa - pxaarat at birth, op . . 

i^,^S2rii«i^axpoBurr- baaad upon aaaooiativa fouadatioaa 
:S2SiSS iSSg? pS^ asperiaocaa; a^aotiva ^'^^^^^ 
?JS5aSi Va3.ti«a, or atlaulating, P'^^'l^^tit 
S^irT^both poaitiva and nagatim; and, conaiatant, but 
ty^alitatlvaly aoriching raiziforoaawt, 

'rflth so iw thinga affecting tha learning proceaa, it ia 
«hWjS; uit ^ cSSeaaaiailation of axperiancaa 
^SliTL^lrSS S^ledgad develojaflntal pattema "aociatad 
S?ra^SW>i^ thatci be uaed for broad g^«ral^iona, 
^TZ nTltrict wddalinea. Therefora, although the 

Z^. SISt'^STdevelopnmital «eaa chronol^lc^, 

S^S^^SSratood that tha chilis J^^fJ^isr^f ^^^^ 
ia tto beat Indicator of hia level of dovelopiwit in that apacific 



area* 



ALoUcation of "The Outline of Aflpecta Slot fletailBd ia the 
Charta" ia^aTgoTemed by the child's indiriduaX readinesa, where 
i^ted activitiea are ctmceined. 
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DKmjoemfTHL PATr&HNs m. um& of vkky xam visually ufi'AiRbX) 

Auditory Awareneaa 



0-^6 loon t ha 



S^tle input of 
sounds: 

day V3 - night 

immediate 
surruundlngs 

Kaolllar voices 
(same put tape of 
iRothera voice 
In cribf Uhen 
awv) 

Sources are 

meaningless 
(no associative 
bank yet) 

Avoid over-use of 
^•artificials (TV) 
sounds that cuuld 
drown out 
pt^tentially 
GBoaningful sounds* 
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6-12 iBonths 



1, Toys with sound. 

2* Direct listenings 
ie$ uiove sound 

sources 
a« at rest 
b« while sitting 
c. trfiile crawling 

3. Call to child fro£ 
various dirfections 
and im^diately 
follow with a 
gentle stroke from 
t^t saise direction 
(on corresponding 
part of bodyi let 
tram left side**., 
stroke left hand 
and encourage to 
reach out) 

*Ear^liaiKJ courdinaticjn 
developes later than 
eye-hand coordinatloi: 
to encourage reachini « 



Toddler ( 1 - 2^ yrs 



1% Ccmtii^e sound toys* 

2. ^iJcplore soumlss 

A« Rooms radio> records 
- move source to 
various parts of 
room* 

Household: Place 
hand on objwt 
making aouiids( toilet j 
dialing phone; doors 
shutting; switches | 
wiruiing clock; vacuum 
crinKliiig paper) • 

Cm Kncourage dev^t of 
awareness for 
Debility olues « 

D* Call child to you 
as you im}ve. 



2i - 4 yeara 



1« More advaraed toys* 
(coins in bank) 

2* Continue familiar 
sound exploration* 
-Child can respond to 
<*VRiat do you hear?" 
-make aure that clue 
you mean is distinct 
to chUd. (ies 
Daddys truck in 
drivewy) Ohe that 
he has fozised an 
associaticm with and 
that is meaningful. 

3* Planned activities: 



A* Records and tapes 
of sounds* If possibly 
custom jQiake tapes of 
familiar thin^ and 
then new things) 



k - 5 years 



B* Trips to sources* 
(On walk in neighborhood) 



C* Kmpnasise attempts 
to identify soux^s* 

0* Develop your own 
awareness of subtle 
soumls to identify* 



1* Hainforce previous 
activities: 

A* 14. atoning meaningfully* 
*4iave child identify less 
imnodiate sources of suuikI 
(planea; street swMper; 
fire engine; fog horn) 

B* Directing activities 
In sound* Provide as many 
activities associated with 
a specific sound as 
possible. «*i.et him feel 
Dads razor vibrate. 

C* Interest in new: 
-know const lint sounds 
•-knows intermittent 
sounds (ie* mailnani 

2* Frequent trips with new 
sound focus. SaiiK) route to 
storSiP more sounds. 



3» Know how to use new 
«M:)und8 to advantage* (le* 
neighbors sprinkler on 
sidewalk) 
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Body IxaaKe 



AGE: 

0-6 fiionths 


6-12 fjiontha 


Toddler (1 ^ 2}^) 


2^-4 years 


4-5 years 


No v.lmial ln)Kit 
Tor fifubtle growth 
of ai^areness of 
spatial 

rslat iunahips • 

Genilo strokes of 
a c^^ntliiual flo¥ 
to a/loua 
^ ' "-emit lea givas 
ju%, la input, 
(ia. Stroka ara 
Trtm shouldar to 
elbow to tip of 
hand« 

Gently suuiipulate 
parts* of tha body 
(la, kisa or 
^itroke each flvigar 
one at a tiiae) 

0 7 
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Nacasaary to pn»ol 
daalra to explore 
envirorwent • 

1. ^aae"; pull froia 
lying to alttingii 
with «fun» rhythalc 
coosienta* 

-atretch parts of 

body, 

-stroke parte of 
body* 

2* Roll, lea, 
right, over (aa a 

3* Describe wdhille 
dressing (over headj 
anas in here, etc*) 

4* Describe as 
atarting to walic. 
(ie« guide fros one 
space to another and 
wy ^atep, step, step 
^•«here we are^ 
^ansistant repetition 
for same area pjrovidafi 
some distance Infonoat 


|e 1« Encourage ffloveiamt 
through the hcniae 
independently* 
Tactually Illustrate 
trailing ami ottier 
;Mans of identifying 
landmarks^* 

2. If he bumps things 
see if he knows objects 
Point out soiw things 
don*t iao«^e* 
-Other things are in 
the W4y occasionally 
(ie» laundry pile) 

3* Should be able to 
tackle stairs with 
help* ••describe 
action* 

/»• Starting to clipob* 

While dressing 
start introducing 
identliying terw such 
as left arm, right 
foot as that correspond! 
^rt is moved or loanlpul 


1* Encourage frae 
movesient in 
restricts area. 

-yard and house. 

2. Siiaple gymastics 
with did; stand on 

head) hop on one 
foot| alt on floor 
and pull both feet 
up with hands and 
don't fall back. 

3. Assist in dressing 
and undressings 

Talk about what is 
going on* 

Identify body parts 
wprklng with clothes* 
front, buck, left, 
ri^t, top, bottctfa. 

4* j|uiet activities! 
-how loat^y* 

-show me (eyes, ears, 

clothing, etc*) 
-what is it?(ln bag) 

ated* 


1* liKlependent travel in 
house, yaxxl, and close 
neighborhood* 

2. Hiniaial assistance in 
dressing* 

3« Organized bod^ 
related activities: 
(exercises with rnj^^ea 
and songs^. 
-^imon days. 

4« Large tauscle activity. 
Am i^evated bo^ro f jr 
balaiuie, climb. and 
Jumping* 

B. Barrel - Uir^j^h$ on 
over. 

C. Double Ladaer - up 
and over. 
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Ooveloping Meanlni^ful Language 



0 - 6 months 


6 - liJ months 


Toddler { 1 2^ years] 


2^-4 years 


4 - !> years 


Subtle input 
through mother- 
Infant bond iiihlle 
feeding &nd 
other: 

-le: huinmingt 
talking -va- 
yelling at 
aiblingSj etc.) 

J 

o 
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!• Voice Inflect lor 
* evokes enotione* 

2, Child develops 
lialeniiig habit 
as you share. 

a» describe actions 
le: as dress liig««» 
to set 'ouiKiation 
for worck assoclatior 

B. Songs & rh/iBea 
as tK)ldlng or 
with direct 
interaction with 
child* 

C» As child starts 
babbling, repeat 
his sounds with 
him aiKi make ^garne^ 
of sounds formed 
by mouth* 

D« Use conslst^^nt 
terns to Identify 
objects; le, one of 
DiafiKevf **DanKy**j 
bou-boo* • «not all 

for saue. 


1, Encourage poeltlve 
response to simple 
cobsnand; le^ co^ to 

iM} bring the toy* 

2* Approaching 2$ can 
include reasons; Sit 
on chair while 1 
comb your hair. 

3« btoryv*tliae; 
encourage response « 
ev«n if it's non- 
sensical* 

A* Center own stories 
around familiar 
ob J ec t s * I nc lude 

childP a own name* 

B*Repeat stories that 
he enjoys and will 
commit to memory- 
later he can fill 
in* 

C^- Story records* 

D* Help him use words 
to make needs known* 


1* itore advaiKted 
••toddler** activities* 

2* HsspcNTKiing p}\^sical 
to language; 

km Hurseiy ri^mes: 
le* Jack ile Nimble 

B* Hecords with motiui 
that is described* 

3* Give and take 
conversation patterns , 
le* take t^hilU to the 

closet am ask what 

he wants to wear* 
Ask for descriptions 

of things* 

4» Follows more 
involved commands; 

iSf Get paper from 
table and take to 
daddy* 


1* Develop ability to 
thli^k and decide* Avoid 
over protecting* Give 
y H^holces* 

2* Urganas&ution and 

retelling stories* 
Differentiate between 
fact ana false* 

- Liescribe activities 
I In order ^d have him 

follow* 

3* Awareness of time 

ami relationship to tiien 
things happen; 

^daddy is noma on 
mekends; 
- breakfast is in the 
morning* 

4, Direct Intruduction 
to more descriptive 
terminology as detailed 
lii:J^llowing outline* 

iu 
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Tactual Awareness and Manipulative Skilla 



i) - 6 months 



Caresslngy 
cinklllng ami othar 
■•strokes of love.« 
The child cannot 
866 signs oT lovs 
aikd acceptance 
and needs greater 
tacttial in{HJt for 
such reinforcaotent 
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6 - Li^oioiiths 



Toys pleasant to 
touch « 

fuzzy" is not a 
favorite although 
gradual introducti|)n 
pre{>ares for 
Interaction with 
pets. 

-•Hang toys above 
crib and guide 
bands and feet 
to touch. 

- Consistent 
location will 
encourage reaching 
and locating. 



Toddler ( 1 - 2^) 



Xm I^rove ability to 
use haiKis and fingers. 

A. Toys: nesting toys» 
busy-box; wind-up. 
-guide hand for 
introduction and 
repeat If necessary 
• «»iBany tijiies* 

Self-feeding 
-fingers and spoon, 
allow child to 
explore food by touch 
-accept fact that it 
will be messy and 
prflparA Aha,*u1 , 



- 4 years 



4^5 years 



Cm Helps with dressing, 
(undressing preceeds 

dressing.) 

-allow tlae for him 
to try fur Independencb 

2. Use descriptive tenas 
and help child to fom 
appropriate associations 
through varied reinforce 
mentsi 

stove-hot; tea cup-hot; 
heater hot; ice-cold; 
tile floor in morning; 
cold; Pillow soft» 



1. Active atteupts 
tto dlsorlalnate 
varlcus textures, 
(night clothing, 

day clothing, coats, 

drapes, rugs, 

furniture, various 

surfaces) 
Provide related 
descriptive terifiinolo4y 

2. Scraps csi cards 
for tactual awarensfiia 

(rough, soft, etc.) 
-l-latch cards. •«with< 
other cards. , .with 
teas of same fabric. 

3. Attempts s button 
with large buttons; 
string beads; open 
and close door; spocm 
. feeding; play dcmgh; 

brushing teeth. . . i 

4« Introduce child 
to braille and 
tactual pages of 
books, 
-label (simple) 
familiar objects 
(Detailed later) 



1. Household tasks: nelp 
child to do si^le enures 
such as dusting, settini:^ 
table, washing safe 
dishes etc* 

2. Indeperident iressin^ 
except for details. 

3. assists with bath. 

4« ivnoiF,4 wtiere tnin^b ^^re 
■ and gets mmij of ire 
things that he want:;, 

5* Knows different wuL&in^ 
surfaces. 

6 c Can go wash for dirmer 
independently • 

7. Hakes '*rei5aoipianct:s*' 
with clay and play dough. 

d» Cut anri paste. 

9, Supervised, but 
unassisted teethbrusaing. 

10. Provide ffiure labels ^ 
in braille with descrii>t;ons 
included. 



yiaual Awareneaa 



0-6 months 



none I or light 

percept ioof 

or not meaaurod* 



6-12 monthd 



Some irlalon: 
Develop ai>y vision 
present • 

A. Light ovur 
chiltf a shoulder # 
not directly in 
face* 

B* Britiht colors 
and sharp outlines 
(big) 



1.1 
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Toddler ( 1 - 2^ years 



1, 00 NOT change 
chilcf s jaanner of 
holding an objMt to 
see. This may thwart 
further exploration, 

2. Draw attention to 
newj colorful items; 
ie: vegetables^ 

packages , " iigasinest 

clothing* 
- provide ientifying 

tenuinolog to 
encourage association 
with visual* input. 



2^-4 years 



/f * 5 years 



1* Color along with 
texture descripticwis 
of clothing* 

2 1, Sise comparisons, 

-toys t nesting) 
-c lot i ling 

-furniture 
<^trees & plants* 

-vehicles 

3, BLock towers and 
stringing beads 
(colors slmpSf 
quantity) 

4, Crayons & paper, 
acmtion colors. 
(Black on white paper 
provide sharpest 
contrasts). 

5. Provide written 
or brailled labels 
on objects to 
introduce readix^ 
word association, 
braille detailed 

later. 
-Visual. ..lerge enougt 
for child to focus on 
latter configurations 
(joiic:! letter tactile 
reinforcement) 



1. Choosing one that is 
different (coxor^ shape 
object^ texture^ 
let 2 spoons and one 
fork* 

- use familiar obJectsCclotlies) 
introduce new objects 

(ie. toys oealgneu for 
such activHie^> 

2. Matching obj^ects: colors 
shapes^ feels etc. 

- Familiar objects. 

- Props made for such 
activities (ie: cards 

with raised shapes^ 

3# Picture books; lar^ie 
simple pictures. 
Helate picture to actual 
object* Describe 
fantasy pictures. 

4^ Continue reaalng labels. 
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LocomotiQii and Pro-orientation^ 

* ^Um process of utilising ruiaainirig aenaea in eatabliahing poaltion and relationship to all other significant 
objects in the anvirofBaent." 

During the younger agea^ aU other areas are helping to forw the foundation for this area. Tiie age catfiiioraeu 
of about 3^4 years and 4-5 years, however are more directly related* Some characteristics earlier are worth 
mentioning though • 



Characteristics of very young 



The Infant does not characteristically 
lift head and body«..»no visual stiimili 



Co^rehenslve vocabulary necessai^ for a^iarene 
!• Body parts ; head, eyes, oars, etc. 



Supine to silting, sittii^ to standing, 

and creeping are delayed as cosipared 

with p&ttenis of ^si^^ted. 
- Again there is lack of incentive. 

« Problem is not physical but rather 
a ^'developmental hazard^ and 
can promote passivity and subjectivity 

Rolling over and sitting are in nonaal 
rari^'^e. 

^^uar-'hand" coordination occurs later 
than "eye-hand** coordination which 
silmulaies sighted child before. 

Self-initiated mobility is del|ijjed. 



In 
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AQK: 3^4 years 



2. Ccfflcepta of meaningful loco^tion ; front, 
back, stop, wait, up^ dowi, big, little t 

hot, cold. 

a. Physically go through actions with child 
using familiar objects as props, touching 

and defining* 
p b. Ask child to show what is meant by 
concepts. 

3. Physical skill s^ 

a. Jump: lift with hands as saying »jump" 
- use step. 

b. Walks many have abnonaal gait. Guide 
heel, toe and bent knee. 

c. Kun; hold both hands and move back; one 
hand; then unassisted. 

d. Hop; Show one foot up action. 

a. Ulimb: Stairs and chairs. Uuide 
movejuents for starters. 



4. Sound Identification s Statiunary clus soi^a. 
Doorbell, sprinklers etc. 



4-5 years 



a of meaningful concepts: 

!• oody parte s jK)re details: ie, 

chin, aeck, siiouldars, waist, 

elbow. 

-I'lay Simon Says. 

2. Loco^tion Concepts ; 
advanced) Develop in pair s ; 
high-lowj tall-short $ toward- 
away; wide-^iarrow; heavy- light 
sulidi warmj cool. 

3. Physical skills ; Stretch, 
fikirch, stoop, s^^uatji gail^jp^ 
Define actions as doing* 
Natural with music, 

4. Sound IdentiJication; Sources 
not really meaningful before 

(ie, ticking of clock; power 
equipoient 
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Aapacts Not O«tallod on Dvr^lopnmtal Charta 



Head for ooctra oarl;^ hairiling; 

X« AttaDtlcm wmj £ra self^ to avoid pusiyitj, Proviila 

octamaX atimll* 
2«, Alom (in crib or othar) too loog Is lu^ativ^i Ho 

rimxMl stisilua to octertaln mi sound aaooolAtlona 

ax% xtot jrat aatabUaliad* 

Blind babiM charactariatioalljr do not puah \ip on 

handOf idth haad raaacm to* It la aXao rapcvtad 

tb«t thja7 do z»t oara for prona poaitiosi* 
Jm Cmttj abwKt ti^Mm powibla - to proaatt avaraaMaa of amaoda 

nalla» draAa^ ato# in dlffarant araaa. Latar placa ULa 

handa on doormora mA othar Iaatearka» with aiapia varbal 

daaoripf t iopa • 

4« krcdd eoaataat radio and TV oound ii^nit nhioh drowia out 
ffiaaningfUl audia input aist oao laad to paaaiirlty* In 
c§r$ too* 



Introduca to dlffarant things aarly. naking thm mora natural 
mmmXeea raaiatanca Xatar* ia# floor (hardf cold); harah 
sounda of bathroom whara v&Ua eobo running mtar and fluahing* 

Sncouraga axploring: 

1. Fimking toys guida haxKi rathar than laova toy to ohild* 

If tp7 tiad to chair, hal^ child to Icoata and imll atrixig 
2* Playpsn for bona baaa* Ssqmt a longer cruising parl^« 

Allow tha cMld tha security of having ''hia^ araa naar fajt 
3. TMCh protMtiva afeoticm: 

a* Walking - firat lot him graap both of your handa aa 
you moTB baokwarda trasi him^ Than lat bia 
hold ^oa of TQor handa aa you walk baaida 
Mm* Sncou]:^a hiis to toitth lanrtaariop* 
Tha» let hiA go on his aim *iban ready « 
^ In faoiliar araa teach envirommtal cIum; 

hand trailing and hand up for protaotion* 
- In new araa^ laad with child holding you 
(your alboWf ^handf skirt) rathar thluc you 
holding and guiding. 
Q« 3«Kiif3«r down -* protection for head tmmpa##«hand out. 
c# Help develop obatacla idflotlfication abiUtiea* 
d. If discouraging buapa, child may feel safer with 
(fhelinet" temporaik^lly. 
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MannarloEDS - Those caa b« teaudonal outXota such ad lK>d7>-roc](ing« 
tiilrliAgji Jlflgllfgf tfauabmaekingy cgrs poldJog (blind) etc. Often 
develop due to boradoB aad frustrmtlon. Provldo cutlets and 
sjcereise to conbat rather than OCTpotindixig ttustrationa with 

Sating Sklllst 

1. DC NOT use a bcittle holder. This child eapeclall/ naeda 
huoan boadlng at this tiae. 

-EncMorage liBi^icndant skills with solids. 

2. Finger feedlzig as soon as he begl^ to sitt -^ven suoh 
things as mashed potatoes •• .although tactuallj deaKOstrate 
use of spCKSi and have one available. 

3. Encourage spoca feeding before age k» althou^ Moric harder 
at It arouod this tlae. 

aspestedlj' dflBOOSt rates Have child grasp spoon in dominant 
hsadf and idiile standing behixKi hlBf place your hand over 
his mA guide in amooping jatMsss and Xima to aough. 
Provide "stiokr foods" le« puddingy soup ulth lots of 
cxvokOTS* oataealf oasbed potatoes. 

4. Pork fMdlng occurs Indepradentlj at about 7> but 
dsmatrate spearing earlier. 

a. First aIlo«r use of index finger of free hand to locate 
and push food. 

b. IiSter provide puahers (bread) then knife. 

5. Knife for outtingf mush latter. • .about 10 or 12. Help to 
identify cutting edge» ani taotuallj' ds&osistrate cutting. 

6. School lunctest Teach « by phTSloally guiding the child's 
hands* how to opon bags* wappings and cartons. 

Toilet Training: Introduce to bathrMB area cArly ^ that the 
difference twtwew It and other vocma is not uUTamillar and 
frightening. 

After child Is ^Alidng provide seat alloMing feet to rest on a 
surface (he can't see and may not like the suspended feeling 
otherwise) . 

Expect the child to explore by touching. 

De«5rlptlvB Texralnology t The sighted child is constantly 
exposed to subtle introduction and relnforeeaeaxt of basic concepts 
and comparisons throiigh looking. 

The blind child has the saae need to understand the deMriptlve 
temjaolo^f but requires a sore direct learning esqserieoee that 
he can feel. Verbal doecriptioos alon^ are often not emough 
because the child' sasmciatlve vt^abuliuy is not that big. 
Take caution to be sure tbat the child'sol^ervatlon and 
association of the experience la what you Intended •( ie. some 
textures that "look" the aame> may not "feel" the same) 
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VJhaai possiblef uae objeeta cX(^ly related to the child- parte 
of hl3 body; his clothlag; hie toys; hXh faniturei hie uteoailas 
Alao, introduction in pairs for eoiqiaratiTe ovaluaticm is good* 
and providing aids helpful for the aasociatioa: 
1. Likoa - di£fer«30fl«t natohing apoona and fbxica; olothi&g} 

parte of bodar; ehaire; doora; planta.... 
2m aiall-flMdjUa»-laxg«< neatj^ togra (caaa) pota ead pana; 

diahaa; clot hing..eep<ic1 ally shoM; provided toyaf 
3* Blg-littlet pwple; clothing; chairs; toys; (|uaatitles 

aueh as with foodf provided tors* 
4« Shapess The prlaazy shapee for low vialon child provldee 
baala for recogniticra of ahape coofigaratioiis of letters. 
For the blind... de^rlptive qtialitisa. GU^m glaeaM* 
eupsj dijahm, warn door knobs; Squares aooe iflndow» 
aoM pillowBy bottcBS of ffliUc cartons; triuiglesi tqp of 
oUiE eartaii rectangles doors; acaa windows; couch eoshiona 
and {Allows. All in provided toys* 

5. In-Outs boaoss; nsisting toys; spoon in pot; cliab In wagon; 
in ear; out of touae; in yard; foot ijo, shoe. 

6. Up-Ooia: stairr; r<!aohing exBreiswa; \xp on sl»lf. 

7. Top-Bottom: of clothing; of body; of drawsra; ahelvea; doora 
a. O ro r^ ft idert Over puddlesi under treea (brai»hee); total 

involvoaent eserciaea. Providmi toys* 
9. On toi>- Undemeaths placing cbjecta places; On top of 

blanket; undezneatth cover. 
10. Hide-If arrows Hallwaya; aidewalks; aleeve holea and oeola 

of clothing; provided toys* 
U. Sound mtching- different bells (doorbells) apoona banging 

pota; cans with noiaeoakar) Different toys; instrumsnta. 

12. Depth: glaases; atej» (stairs) otq}s; water in the tub. 

13. Thiek-thin; oaterials <m clothing; carpets; pillowa; 
fooda; battere (cake -vs- cookie) 

L!*. Texture fflatehirg; awaotersi coata, other clothing; dr^>w; 
towels; upholatexy Provided oateriala* 

15. V ~Hax^&««oftt- pilloini): floor; rruga; .toya . 

16. Rough lannoth; walla; floora; table tops; countera. 

17. Front- backs of body; of clothing* of houaa; of linea 
in Mhool or for bus stop. 

18. NuBber aeqususes: lat* ^d, 3rd. (for waiting turn); of 
activities auch as oeala; of daya in mtk; of sKmtha. 

^Provided aateriala refers to moteri&la specifically designed for 
promoting aaeoclation in that area. 

19. Laft-fiight: of axms» lega; parts of clothing; direotiona. 

H. aeadina Awareneaa ; The sighted child devalopa an awarene)?^ of 
■.rrittisi words long before he can read than. His world xa fall of 
letters, worda and phraaea on dothlngj food, houaehold fi^pliaacee, 
signs and in b(»ka that provide the exposiure and inc«itive for 
learning ^o read. 



The blind child deserves this same tyj^ of early exposure to 
braiUe. By maldng braille a natural oaQjerienoe for the ebild 
(parent and teacher} he will develop a subtle aMaremss of reaiing 
before he ean actualljr dedptmr the dot conflgurationa. 

This can be dooe in various ways: 

1. Labai (Sijeets. 

a* Siwplw braille labelas 

1) Xzxlioate the beginning of a word to avoid having 
it read upoido-doim* ie: pr«:ede the «ord with 
Z cells of dots 3»6» 

2) Use Grade #2 braille sinae that is what he'll 
he gettljog St school. 

3) Provide oorreaponding prizst to promote sharing 
and oGBintihsaBSiaa of the eaqperlence: 

-If braille label maker is used, tape correspoxKiing 
print above. 

-If clear JUbel is used* have print strip 
underneath. 

-If braille p^r or brallloa is used« print 
directly on the strij). 

(Print should have oostrafitloos identified by 
underline or paraithesis to facilitate 
association of the 2 apprMohee). 

4) Select objects and label with worda faniliAr to 
the child, and at his level, ie: If a toy wonder 
torse has be«i fondly named '*Charlie^> the label 
should say the nmae given rather than the name 

of the object (horse) which has not been used mnoh. 
- Start with simple sveT^day obJects:that the 
child is aware of and in conUtft with eveiy day: 
bed« chairs, ta^ile, door, drawers, cupboards, 
cup, window, books, toys, toll, hall, stairs 
-Personalise the chiUs belongings aa»i nnxk areas 
with his own name, marking his coat book, chair, 
storage tox, cup, toothbrush, etc. 
— fiamei-textures and raised shapes are eaaiw 
sources for identification of these things if 
more than one cttLld in a dhissroaa has braiUed 
labels and word dlffercsxtiation has not yet been 
developed adequately. 

b. Place la;»ls In strategic locatix^s for the child s 
observation: - XT he will be facing the object, like 
a door, have it upright where it will be cooTortable 
for him to touch. 

- if he will be feeling it by reaching down, as with 
the back of his own chair, place the label so that 
it Is "right-side-up" for hia touch. 

c. AS child's awareness of braiUed word association 
develops custcsn make labels according to hia 
interest, 

i. With Uhtroduction of each new label guide the child's 
fingers across the word in the proper directitm, first. 
Then do not force the issue, but cc»ttinue each 
initial experieiwe from the "start of word indicator" 
Q to subtly reinforce this concept without ftwrtrating. 



Provide more labels aa ehi Ida envlrooBttixtal aMzwiefls 
developesi ie» desk; refrigerator; waaher; diyer; txib 
faucet (hot, cold); radio; TV (or televie^um) ; sterio; 
flowir pot; eXoek; food prcxiueta (bread, ailk« Juioe, 
salt and peppwr, oereala by ama, jare, etc.labela 
can be re-uMd bgr baxiag string or single thread 
elastir; attstchod at each md)^ 

•4Abel itene aesooisted with varioos tousetesld ohoreot 
loste basket; napkin l»lder; silverware drmz^ 
koivee, forks, spoons; laundry basket; toy box, 
mailbox; dog bovl etc, 
f. If the child likes the i^gaas** with labels and is 
ready for details, start introducing sij^ae m 
asaningfUl and deaoriptive word eoofainations: 
ChaxXie the iKrader horse; daddys chair; high chair; 
top-middla-bottcB draMers and shelves; front door; 
screen-door; side gate; doorbell; table leg; chair 
back; chair arm; iteaise shelves (towels; sheets « 
cereala, cans, dishes, glasses). 
Allow the child to feel tha braise of shared stories. 
Provide the child with short braiUed poeas, double spaced 
with print abdve brUlle, that he will enjoy oonnitting 
to nnaory* . ^7 ' jtts&<<enJoy having his own poen, test 
there will be the oi^rtisnity to foxm braille recognition. 
-Hark tim top of the page or starting area. 
Provide cards with short sayings hraiUed double spaced, 
let FMd the dog. Get your coat. Constant eotposure in 
a natural, fun \«y will at least introduce the child to 
braille. 
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